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ABSTRACT  
The article aims to highlight perceptions of the main demands and challenges 
placed on a novice sports science university lecturer and consider sources of 
support available during the early stages of their career. A lecturer is typically 
required to perform the roles of administrator, teacher, personal tutor, 
researcher and consultant. Discussion is given to the challenges a novice 
lecturer is likely to face within each of these roles and possible ways to 
overcome these challenges. Finally, a number of sources of support are 
identified to ensure a novice lecturer maintains the focus of their work and 
continues their professional development.  
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INTRODUCTION 
The role of a lecturer in sport and exercise science can involve many 
responsibilities including improving the education and therefore knowledge of 
students, undertaking research to improve our understanding of scientific 
phenomena or providing quality scientific support for clients. For a novice 
university lecturer, it may be difficult to fully understand the main focus of their 
job, which may differ from one institution to the next. The aim of this article is to 
discuss the likely challenges and demands placed on a novice university 
lecturer and consider sources of support that will help them through the early 
stages of their career. This paper is a reflective article that is based on my 
personal experiences, as well as discussions I have had with colleagues and 
students during my initial lecturing career. The process of reflective practice has 
been used widely in previous educational research (Mann, Gordon, & MacLeod, 
2009). Throughout the article, I will consider my initial perceptions of the 
challenges I faced, followed by consideration of previous research relevant to 
these challenges. I will then reflect on how my practices have changed and 
developed as a result of these experiences and knowledge of the previous 
research.  
INITIAL CONSIDERATIONS 
As I started out in my career as a sports science lecturer, my initial perception 
was that it seemed a daunting job due to the many roles I was being required to 
fulfil and slight lack of clarity over the priorities of my work. However, this 
diversity makes it an extremely challenging, stimulating and rewarding job 
where you have options available to you and have some choice in your main 
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focus and direction of your career. Consistent with previous research, I found 
the task of balancing the time demands of these various roles can be difficult 
and has lead to the availability of time being seem as a major obstacle for 
academic career progression (Halpern, 2008; Mayrath, 2008) that highlights the 
need for effective time management. Some methods proposed to help create 
time and maximise efficiency include limiting classroom preparation time, 
setting meeting boundaries, conducting group advising sessions, trying to 
integrate teaching and research, removing any distractions, planning daily 
writing time and creating deadlines for yourself (Mayrath, 2008; McCormack & 
Barnes, 2008). It is also necessary to say „no‟ at times (Kiewra, 2008) since you 
can be asked to fulfil many commitments but have limited time to complete 
them all in and your attention can become diluted to the point where you have 
many goals but don‟t get round to achieving them.  
As well as the challenges you are likely to face, it is also important to be aware 
that university lecturers can be exposed to high levels of work-related stress 
(Altbach, 1996; Seldin, 1987). If these stressors are not managed adequately, 
they can result in reduced quality, productivity, moral and creativity as well as 
having a negative impact on health and well being (Everly, 1990; Matteson & 
Ivancevich, 1987; Nowack, 1989; Terry, Tonge, & Callan, 1995). Common 
sources of stress include work overload, role clarity, lack of promotion or 
recognition, poor management, inadequate resources, pressure to secure 
research funding and negative student interaction (Daniels & Guppy, 1994; 
Devonport, Biscomb, & Lane, 2008; Harrison, 1997; Winefield & Jarrett, 2001). 
To address the potential negative effects associated with work-related stress, a 
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number of coping strategies have been identified including mental rehearsal, 
effective planning, positive self-talk, putting in perspective, relaxation 
techniques, support from colleagues, recognition and achievement, good 
morale and a flexible work environment (Devonport et al., 2008; Gillespie, 
Walsh, Winefield, Dua, & Stough, 2001).  
RESPONSIBILITIES AND ROLES 
The job of a lecturer in sport and exercise science often involves many 
commitments that can usually be categorised under the general roles of an 
administrator, a teacher, a personal tutor, a researcher and a consultant. The 
relative importance and time demands of each of these roles is likely to vary 
from one institution to the next. Whilst in many cases, teaching is the only 
aspect that is specified in terms of time commitments in your contract, career 
progression and academic respect is often more related to research and 
consultancy performance. This can lead to many lecturers seeing teaching as 
the weak relation to research (Dewar, 2002). However, Warrior (2002) 
highlights the individual responsibility of a lecturer to provide a professional 
service in all aspects of their role. There are many sources of support available 
to assist in meeting the demands of the job, but these can be difficult to identify. 
The following sections provide a reflection of the main issues I faced within my 
various roles, as well as the sources of support I relied upon to overcome these 
issues. 
An administrator 
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Whatever you consider to be your main focus, there is likely to be administration 
commitments associated with it that can be time consuming. This may take the 
form of booking rooms, writing module guides, filling in forms or responding to 
emails. As a novice lecturer, I quickly realised the importance of maintaining 
organisation to ensure I stayed on top of administration tasks so that they did 
not have a detrimental effect on other aspects of the job. The main initial 
problem I faced was knowing who to contact for what I needed. To get through 
this, I usually relied on colleagues who had worked at my institution for a long 
time since using any staff directory I was provided with often sent me to the 
wrong people.  
You might be required to attend departmental meetings, in my case, around 
once a month. As a new member of staff it seemed like I had little input or 
relevance to a lot of what is being discussed but these meetings are an 
important chance for the department to discuss important issues and a chance 
to learn from the other more experienced staff various procedures that you need 
to know to effectively perform your job. Over time you may develop more 
responsibility and will then be called upon to give information and express 
views. You may also be required to attend academic boards of various forms. 
These include module boards, where grades for each module are confirmed, 
and programme or progression boards, where grades for each student are 
confirmed and progression to the next year or degree classification awarded is 
determined. Again, initially my input seemed minimal but it can be a good 
opportunity to monitor students overall performance and learn the many 
academic procedures relating to the awarding of degrees. You may also be 
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required to be involved in recruitment and admission of students, such as taking 
open day talks, interviewing students and providing assistance to the 
admissions tutor during clearing.  
A teacher  
Teaching is usually the role you spend the majority of your time conducting 
during the initial stages of your lecturing career, therefore receives the majority 
of discussion in this paper. Many skills have been outlined as being desired 
traits for good teaching, including empathy, accessibility, good communication, 
enthusiasm, supportiveness, fairness, love and knowledge of the subject, 
friendliness, humour, punctuality, organisation, open mindedness, adaptability 
and confidence (Adams, 1970; Avent, 1931; Dewar, 2002; Roy, 1987). A good 
teacher may not need to have all the traits outlined, but rather possess a good 
mix that are appropriate for a given learning environment (Dewar, 2002). 
Therefore, it is important to consider your skills and try to focus your teaching 
style on your strengths as well as attempting to develop the skills you feel you 
lack.  
In preparing for teaching, my perception was that the most appropriate first step 
would be to identify the topics needed to be covered and the most suitable 
resources that were available to cover those topics. The Higher Education 
Academy (HEA) provides very comprehensive resources guides for all 
disciplines in sport and exercise science (available at: 
http://www.heacademy.ac.uk/hlst/resources/guides/guides_sport). The next 
stage I considered was the methods of delivery of the session. Research 
suggests that novice lecturers typically adopt teaching strategies they 
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experienced during their own education regardless of its appropriateness for the 
students or subject being taught (Gidman, Humphreys, & Andrews, 2000; 
Prosser, Ramsden, Trigwell, & Martin, 2003). In addition, many novice lecturers 
focus on covering all the course content in detail (Young & Diekelmann, 2002) 
to avoid the problem of students saying „we haven‟t covered that in the lectures‟ 
or they may feel pressured by students who have an expectation that the 
lecturer will provide them with all the answers so that they are required to 
perform little personal discovery (Clynes, 2009). On reflection, when I started 
teaching I feel I provided students with too much information that caused some 
students to rely on me to provide all the answers and therefore limit their self-
discovery. This can lead to lecturers „spoon feeding‟ students which is not 
usually the most effective way of getting students to develop a deeper 
understanding of the subject being taught (Ramsden, 2003) since they are 
denied autonomy and therefore do not have the opportunity to thoroughly 
engage in the subject matter and take responsibility for their own learning 
(Clynes, 2009). This has since lead me to try to incorporate greater personal 
discovery and discussion into my teaching to try to foster a deeper 
understanding in students. That said, it is important to provide students with 
sufficient clear guidance to ensure they understand what is expected of them 
effectively complete an assessment. Curzon (2004) suggests that the students, 
the subject matter, resources and constraints should all be considered before 
preparing a formal teaching session. Where possible, the subject being taught 
should relate to the experiences, interests and expectations of the students 
since this allows them to better understand the practical implications of the 
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theories being taught and enhances student enthusiasm (Dewar, 2002; Lane, 
Hall, & Lane, 2004). Teaching strategies that encourage discussion are often 
more effective in fostering retention and transfer of knowledge to problem 
solving situations (Horgan, 1999). Such strategies, typically called problem 
based learning, have been proposed to allow students to build on previous 
knowledge, apply knowledge to solve problems and facilitate a team learning 
environment (Camp, 1996), that in turn improves student autonomy, critical 
thinking, communication and time management (Duncan & Al-Nakeeb, 2006; 
Duncan, Lyons, & Al-Nakeeb, 2007). Lane and Whyte (2006) highlight the need 
to ensure students are exposed to a sufficient amount of the practical aspects of 
sports science during their development. Providing this can be a challenge for a 
university lecturer, particularly with large class sizes. 
As a novice lecturer, I found the first teaching session a daunting prospect of 
facing a large group of students with the task of maintaining their attention for 
the next one or two hours. Factors contributing to effective lecture presentation 
include being organised, providing variation and including appropriate examples 
or stories of personal experiences to maintain class interest (Adams, 1970; 
Dewar, 2002). To ensure you communicate effectively consider your voice, 
volume, gesture, humour, timing and self-confidence (Dewar, 2002). After each 
teaching session, I found it useful to spend time reflecting on the session to 
identify strengths and weaknesses. After teaching a new topic, there were very 
few sessions that I was fully satisfied with the first time through and I usually felt 
there were aspects I should change. The extent of the changes usually 
depended on the time I had available to prepare the session and my knowledge 
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of the topic. Also, I found it difficult to gage whether an activity was going to 
work effectively or last the desired time until I had tried it out. This made my 
teaching a gradual process of improvement where changes are made and 
lecture materials evolve through using different resources that are discovered.  
The ability the ask and answer questions effectively during lectures has been 
highlighted as an important quality of a good lecturer (Nicholl & Tracey, 2007), 
since it is a good way to establish students initial knowledge, regain class 
attention and confirm learning has taken place (Curzon, 2004). As a novice 
lecturer, I felt at times I avoided situations where students could ask a difficult 
question that I would not know the answer to and therefore allow students to 
think I lacked knowledge. However, one should accept that it takes time to 
develop a broad knowledge base and should encourage situations where 
students can discuss the subject (Clynes, 2009). To manage difficult questions 
you can open the question up to the whole class, ask the student to consider 
the answer themselves or even come back to the question when you have had 
time to find out the answer. Establishing an appropriate level at which to ask 
questions can be difficult for a novice lecturer (Clynes, 2009). In addition, asking 
students‟ questions in front of classmates typically will induce a negative 
response, since nobody likes being put in a situation where they may show a 
lack of knowledge (Bligh, 1998). To avoid this, I found initially asking questions 
that are related to opinions and personal experiences more effective. Novice 
lecturers may also benefit from preparing a number of questions to ask before 
the lecture, that cover knowledge, comprehension and application of what is 
being taught at various levels (Clynes, 2009).  
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Assessments are at the core of students‟ experience of higher education and it 
is therefore important that learning outcomes are clearly linked to assessments 
(Maher, 2004). As a result, I found the process of ensuring appropriate, 
challenging and fair assessments that are designed to encourage creativity and 
included good marking criteria which ensured consistency in grading was time 
consuming but very important. As well as grading assessments, a lecturer 
needs to provide students with effective feedback which is vital for effective 
student learning so that students clearly appreciate what they need to do in 
order to improve (Lawrence, 2005). Using an effective feedback sheet will 
ensure students gain a good understanding of how there grade was awarded 
and may reduce the time demands placed on lecturers as a result of increasing 
cohort sizes (Lindsay, 2002). When developing my assessments, I was 
encouraged by colleagues to consider a variety of methods, such as a practical 
assessment, exam, presentations or written reports. I found that each had its 
own benefits and suited the assessment of certain learning outcomes more 
easily than others but attempted to ensure students were exposed to a variety 
of assessment methods.  
At the end of teaching a module you may be required to complete module 
evaluation forms, where you reflect on the success or failure of a particular 
module and consider changes you may make the next time you run the module. 
In addition to your own reflections, you may be required to ask students to 
complete feedback questionnaires to gain students opinions of the effectiveness 
of module and your teaching methods. I found these processes, along with 
consideration of student grades and peer review, provide useful feedback 
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(Dewar, 2002), particularly for a novice lecturer, as it allowed me to identify any 
areas of strengths and weaknesses in my teaching and generate ideas to 
improve.  
A personal tutor 
One role of a lecturer that is often not considered is the importance to provide 
pastoral care for students. Starting university can be a daunting time for 
students who experience many stressors relating to studying, examinations, 
transition and finance (Robotham, 2008). My belief was that the first step as a 
personal tutor should be to ensure I developed a good student rapport. To do 
this, I made an effort to learn student names, found out about their backgrounds 
and made efforts to show I was taking an interest in their development. Other 
methods proposed by Dewar (2002) to ensure students feel you are 
approachable, include clearly providing them with your contact details, 
responding to students in a timely, friendly and non-judgemental manner, 
adopting an open door policy and being available with regular office hours to 
provide students with more opportunities to communicate with lecturers. 
However, before adopting these policies, it is important to consider their impact 
on other aspects of the job. For example, an open door policy can mean many 
students will call in requiring your assistance, disrupting your ability to complete 
other tasks which you had scheduled. This particularly can be a problem when 
adopting a teaching style which encourages student self discovery. This, in turn, 
can influence the amount of work-related stress placed on a lecturer. Therefore, 
limiting student contact time to regular scheduled hours will ensure time to 
complete other tasks and encourages students to organise themselves more 
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effectively. When discussing their studies, it is important to consider the 
expectations and motivations of your students, which are likely to vary greatly. I 
found it useful to try to remember what it‟s like to be a student and how stressful 
it can be. For example, I posed questions to myself such as “when I was a 
student and a lecturer didn‟t give me the help I needed or didn‟t reply to an 
important email how did that make me feel?”  
A researcher 
At the start of my lecturing career, I felt there were many factors to overcome 
before getting my research started, including getting to grips with the various 
regulations that apply, filling in all the forms, doing the background research 
using new university systems, going through a new ethics procedure, being 
trained to use new equipment as well as completing your other commitments. 
This, at times, made me feel disheartened when trying to get my research ideas 
into practice. However, whist waiting to get your research ideas going, there are 
still many things proposed to allow development as a researcher (Kiewra, 
2008). These include trying to develop collaborative research links within your 
department, as well as external links, to allow you to work within a research 
team which often plays an important role in publication success (Mayrath, 2008; 
McCormack & Barnes, 2008). One can meet potential collaborators through 
meetings, courses, conferences and through actively seeking a mentor. One 
can also work on developing your research skills (Kiewra, 2008), such as 
improving research methods, testing techniques, statistical methods and writing 
style, that in the long run will be very beneficial. To ensure you maintain 
research development whilst you have lots of other commitments, Mayrath 
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(2008) recommends scheduling regular time specifically for research. One final 
way to maintain research output is through attendance at research seminars 
and conferences that allow you to present preliminary reports and such events 
often stimulate ideas.  
The role of lecturer also offers the opportunity to supervise research students. 
This seemed daunting to me at first, knowing the level of supervision I received 
and all I learnt from my supervisor. However, I found that starting as a second 
supervisor allowed me to learn the role and means that some of the pressure is 
shared within the supervisory team. It is worth noting, however, that supervision 
often involves more of an administration and support role that can be time 
consuming, since you spend a lot of time filling in forms and offering ideas or 
feedback. Therefore, conducting regular timetabled group sessions has been 
proposed as a useful way to save time, allow students to support each other 
through exchanging their experiences and maintain your enthusiasm and 
involvement in the projects (McCormack & Barnes, 2008).  
A consultant 
In some universities, there is a strong emphasis on generating income through 
consultancy. This might be running short courses in a particular specialism or 
offering scientific support to sports clubs or athletes. The main barriers I 
perceived were thinking of ideas for a short course that enough people would 
be interested in attending and thinking of scientific support to offer that clubs 
and athletes would be interested having you provide. In addition, having lost 
contacts that were gained during previous work it can be difficult to build those 
up again. To overcome these problems, offer your services to find out what 
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scientific support coaches and athletes would be interested in and build on links 
that your colleagues have developed. Then, having developed the links, it is 
vital you provide a professional service.  
DEVELOPMENT OPPORTUNITIES 
Maintaining professional development is vital for a sports science lecturer, 
whereby competencies are improved through re-skilling and learning new 
methods of practice through attending regular training courses and conferences 
(Hoyle, 1985). Brown, Bucklow and Clark (2002) suggests that lecturers are 
usually good at keeping up to date with their subject knowledge, but not so 
good when it comes to matters of pedagogic practice. However, novice 
university lecturers are now required to complete some form of teaching training 
course, typically a Postgraduate Certificate in Learning and Teaching in Higher 
Education (PGCert). Many novice lecturers question the value of completing 
such a course and perceive it as an unnecessary extra demand on an already 
full workload. Whilst on some occasions I found myself considering whether my 
time could be spent more effectively and that there seemed to be little practical 
advice offered for things such as maintaining class attention and techniques to 
prepare good lectures or practical sessions, there were also many positive 
things to be gained from such a course. These include understanding what 
makes a good teacher, appreciating different student learning styles, identifying 
effective teaching and assessment methods, forming links with other 
departments within your university, gaining a formal qualification in teaching and 
allowing an opportunity to discuss experiences with fellow new lecturers. In 
addition, many of these teaching courses are accredited by the HEA, which 
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means that successful completion makes you eligible to become a Fellow of the 
HEA. In general, I would suggest that completing a PGCert is well worth it and I 
truly feel it has allowed me to develop considerably as a university lecturer.  
To ensure development and career progression, there are often many 
opportunities to take on new roles and responsibilities, such as year tutors and 
joining committee‟s within the university. In addition, attending suitable training 
courses and conferences offer the opportunity to learn new skills and meet with 
other people who are in the same position as you. At the end of the academic 
year, it may seem like you have a long time until your next teaching 
commitments, but in my experience this time seems to pass very quickly. It can 
be useful to formally construct a plan highlighting goals to achieve (McCormack 
& Barnes, 2008; Warrior, 2002). Some universities offer appraisals that involve 
discussing your development with a more experienced colleague. This process 
should highlight achievements as well as weaknesses to be addressed and 
allow you to indentify areas that you would like to develop so that the university 
can support you in achieving those aims. I found this process helpful to maintain 
my focus and not leave me wondering where the summer went once the 
students were back.  
CONCLUSIONS 
This paper highlights the main demands placed on a novice university lecturer, 
within the roles of administrator, teacher, personal tutor, researcher and 
consultant. Due to the wide range of roles, effective time management is vital to 
balance the commitments a lecturer is required to fulfil. Developing competence 
in any of the roles takes time and involves many factors that all need to be 
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considered. Therefore, consider your skills and focus your efforts around the 
skills you consider strengths as well as developing the skills you may lack. To 
do this, support is available through colleagues, training courses and 
conferences. Finally, to ensure continuous professional development, reflect on 
your practice and formally construct goals to achieve. 
18 
 
References 
Adams, R. (1970). Duration and incident frequencies as observation indices. 
Education and Psychological Measurement, 30(3), 669-674. 
Altbach, P. G. (Ed.). (1996). The International Academic Profession. Princeton, 
NJ: Carnegie Foundation for the Advancement of Teaching. 
Avent, J. E. (1931). The Excellent Teacher. Tennessee: Jos E. Avent. 
Bligh, D. (1998). What's the Use of Lectures (Third ed.). Exeter: Intellect Books. 
Brown, S., Bucklow, C., & Clark, P. (2002). Professionalising teaching. ILT 
Newsletter, 9, 6-9. 
Camp, G. (1996). Problem based learning: a paradigm shift or a passing fad? 
Medical Education Online, 1(2), 1-6. 
Clynes, M. P. (2009). A novice teacher's reflections on lecturing as a teaching 
strategy: covering the content or uncovering the meaning. Nurse Education in 
Practice, 9, 22-27. 
Curzon, L. B. (2004). Teaching in Further Education. An Outline of Principles 
and Practices (Sixth ed.). London: Continuum. 
Daniels, K., & Guppy, A. (1994). An exploratory study of stress in a British 
University. Higher Education Quarterly, 48, 135-144. 
Devonport, T. J., Biscomb, K., & Lane, A. M. (2008). Sources of stress and the 
use of anticipatory, preventative and proactive coping strategies by higher 
19 
 
education lecturers. Journal of Hospitality, Leisure, Sport and Tourism 
Education, 7(1), 70-81. 
Dewar, K. (2002). On being a good teacher. Journal of Hospitality, Leisure, 
Sport and Tourism Education, 1(1), 61-67. 
Duncan, M., & Al-Nakeeb, Y. (2006). Using problem based learning in sports 
related courses: an overview of module development and student responses in 
an undergraduate sports studies module. Journal of Hospitality, Leisure, Sport 
and Tourism Education, 5(1), 50-59. 
Duncan, M., Lyons, M., & Al-Nakeeb, Y. (2007). 'You have to do it rather than 
being in a class and just listening'. The impact of problem-based learning on the 
student experience in sports and exercise biomechanics. Journal of Hospitality, 
Leisure, Sport and Tourism Education, 6(1), 71-80. 
Everly, G. S. (1990). A Clinical Guide to the Treatment of the Human Stress 
Response. New York: Plenum Press. 
Gidman, J., Humphreys, A., & Andrews, M. (2000). The role of the personal 
tutor in the academic context. Nurse Education Today, 20, 401-407. 
Gillespie, N. A., Walsh, M. J., Winefield, A. H., Dua, J. K., & Stough, C. K. 
(2001). Occupational stress within Australian universities: staff perceptions of 
the causes, consequences and moderators of stress. Work and Stress, 15, 53-
72. 
20 
 
Halpern, D. F. (2008). Nurturing careers in psychology: Combining work and 
family. Educational Psychology Reviews, 20(1), 57-64. 
Harrison, D. (1997). First-degree concern. People Management, 3, 36-39. 
Horgan, J. (1999). Lecturing for learning. In H. Fry, S. Ketterridge & S. Marshall 
(Eds.), A Handbook for Teaching and Learning in Higher Education. Glasgow: 
Kogan Page. 
Hoyle, E. (1985). The professionalization of teachers: a paradox. In P. Gordon 
(Ed.), Is Teaching a Profession? (pp. 44-54). University of London, Institute of 
Education. 
Kiewra, K. A. (2008). Advice for developing scholars. Educational Psychology 
Reviews, 20, 79-86. 
Lane, A. M., Hall, R., & Lane, J. (2004). Self-efficacy and statistics performance 
among Sport Studies students. Teaching in Higher Education, 9(3), 435-448. 
Lane, A. M., & Whyte, G. P. (2006). From education to application: sport and 
exercise sciences courses in the preparation of applied sport scientists. Journal 
of Hospitality, Leisure, Sport and Tourism Education, 5(2), 89-93. 
Lawrence, L. (2005). Student evaluation of written feedback. In: Link 14: 
Assessment, Oxford: HLST Network. 
Lindsay, R. (2002). Poor marks for research. In: Link 5:, Oxford: LTSN 
Hospitality, Leisure, Sports and Tourism. 9. 
21 
 
Maher, A. (2004). Learning outcomes in higher education: implications for 
curriculum design and student learning. Journal of Hospitality, Leisure, Sport 
and Tourism Education, 3(2), 46-54. 
Mann, K., Gordon, J., & MacLeod, A. (2009). Reflection and reflective practice 
in health professions education: a systematic review. Advances in Health 
Sciences Education, 14(4), 595-621. 
Matteson, M. T., & Ivancevich, J. M. (1987). Controlling Work Stress: Effective 
Human Resource and Management Strategies. San Francisco, CA: Jossey 
Bass. 
Mayrath, M. C. (2008). Attributions of productive authors in educational 
psychology journals. Educational Psychology Reviews, 20(1), 41-56. 
McCormack, C. B., & Barnes, B. J. (2008). Getting started in academia: a guide 
for educational Psychologists. Educational Psychology Reviews, 20, 5-18. 
Nicholl, H. M., & Tracey, C. A. B. (2007). Questioning: a tool in the nurse 
educator's kit. Nurse Education in Practice, 7(5), 285-292. 
Nowack, K. M. (1989). Coping style, cognitive hardiness, and health status. 
Journal of Behavioral Medicine, 12, 145-158. 
Prosser, M., Ramsden, P., Trigwell, K., & Martin, E. (2003). Dissonance in the 
experience of teaching and its relation to the quality of student learning. Studies 
in Higher Education, 28(1), 37-48. 
22 
 
Ramsden, P. (2003). Learning to Teach in Higher Education (2nd ed.). London: 
Routledge Palmer. 
Robotham, D. (2008). Stress among higher education students: towards a 
research agenda. Higher Education, 56(6), 735-746. 
Roy, D. E. (1987). 3 M Fellows Seminar, Final Report: 3 M Corporation. 
Seldin, P. (1987). Research Findings on Causes of Academic Stress. In P. 
Seldin (Ed.), Coping with Faculty Stress (pp. 13-24). San Francisco: Jossey 
Bass. 
Terry, D. J., Tonge, L., & Callan, V. J. (1995). Employee adjustment to stress: 
the role of coping resources, situational factors and coping responses. Anxiety, 
Stress and Coping, 8, 1-24. 
Warrior, B. (2002). Reflections of an educational professional. Journal of 
Hospitality, Leisure, Sport and Tourism Education, 1(2), 57-63. 
Winefield, A. H., & Jarrett, R. (2001). Occupational stress in university staff. 
International Journal of Stress Management, 8, 285-298. 
Young, P., & Diekelmann, N. (2002). Learning to lecture: exploring the skills, 
strategies and practices of new teachers in education. Journal of Nursing 
Education, 41(9), 405-410. 
 
 
